Abstract.The article is dedicated to the issues of using CLIL methodology in the process of future English language teachers' study in contemporary higher educational establishments of Ukraine. The general principles of the methodology, its advantages and disadvantages are explained. The peculiarities of planning and carrying out classes after CLIL methodology, selection of tasks and their types are pointed out.
Problem statement. Involving Ukrainian higher education system to the Bologna process was the beginning of its reformation and Ukrainian higher educational establishments are undergoing the complicated process of agreement of their language programs with contemporary conditions of possessing language competences. The primary purpose of both Bachelors and Masters programs is in creating professional communicative competences of students-philologists, i.e. the ability to solve communicative tasks in the frames of their professional activity. Many graduates aspire to work not only as teachers of secondary educational establishments, but also in big transnational companies, where the office language is English. Therefore, the increasing pressure of globalization changes our images of education, and good knowledge continues to provide the employment of future graduates. In this context of learning the English language with the purpose of further development of their own career is becoming extremely relevant. And the accent of learning the language is being replaced to immediacy and clearness of communication.
Decreasing class hours and giving a great amount of hours to individual study requires from teachers to reconsider the traditional methodology of learning the English language and turn to contemporary world experience.
CLIL methodology of studying foreign languages is becoming more and more widespread in the world practice.
Analysis of contemporary researches and publications. Such scholars as S.Bobil, Y. Roudnik, and others focused their attention on the problem of content and language integrated learning.
Among foreign researchers of the problem of content and language integrated learning we could point out M. Allen, A. Bonne, D. Greddol, M.Hajer, L. Collins, D. Marsh, I. Ting and many others.
Purpose of the article. To analyze the main advantages and disadvantages of CLIL methodology in the process of future English language teachers' study in contemporary higher educational establishments of Ukraine.
Presentation of the principal material. The term CLIL was developed in 1994 by David Marsh, who was the first to describe the methodological approach according to which a foreign language is learnt in integrated way. "CLIL corresponds to situations when subjects or their parts are studied in a foreign language with a double purpose, in particular studying the content with simultaneous learning the foreign language" [7] .
The purpose of "double focus" presupposes that CLIL works in two ways. Based on integrated interdisciplinary approach CLIL differs from all other approaches to language learning and studying. Many researches emphasize that CLIL methodology contributes not only to improving learners' knowledge, but also to acquiring intercultural knowledge. Contributing to the development of various teaching strategies and involving innovative methods of learning, textbooks encourage cognitive development and study in general. Besides, CLIL gives another advantage to an educational establishment, namely -a better time control [7] .
In his book "Framework for Task-Based Learning" J. Willis defines tasks as an activity when a language is used by learners with communicative purpose. The result of assessment depends primarily on the result of the task, but not on the language accuracy. This makes CLIL particularly important for a learner's general development, thus breaking psychological barriers and doing away with the fear of making an error. CLIL has a worldwide support in the educational society, because it gives a great flexibility, a wide range of stimulating open tasks (thematic researches, tasks aimed at a problem solution, role-plays, exercise for listening and reading, for further discussing, presentations, negotiations, etc [10] .
One of the most outstanding scholars Jon Larsson considers as one of the main advantages of CLIL reproduction of an essential improvement in learners' communicative skills and general abilities of social interrelation, that are the most important factors for a language learning [5] .
Scholar Fernandes states that CLIL is a flexible method which helps to learn a foreign language. Comparing with other methods of learning, CLIL is effective, because knowledge of a particular subject provides learners with motivation for studying a foreign language.
According to CLIL methodology a foreign language is the language of instruction in educational content, that makes a language a means of learning the subject content, whereas the content makes it possible to learn a foreign language with the help of authentic communicative contexts [9] . According to Coyle the content of learning a foreign language concerns the knowledge of particular subject researches, such as science and arts. In CLIL context the choice of content changes in regard of a definite purpose. It is necessary to take into consideration the availability of qualified teachers, the level of those who study, their language competence and learning background. The content in learning-methodological background by CLIL method can be chosen from a traditional school curriculum, for instance physics, chemistry, mathematics, geography or even music; this can be a national curriculum or project, such as ecosystem, summit of APEC general secretary, global warming; it must also be intersectional or interdisciplinary. Thus, CLIL gives the opportunities both in frames of an ordinary curriculum and out of these frames to enrich knowledge and skills, and learners' cognitive involvement also requires being taken into account [2] .
A great importance is being acquired by the activity of a teacher in defining CLIL content, as he holds the balance between learners' cognitive demand, their growth and general progress in study. Defining the content is the process of cognitive interaction, problems solution and development of creative thinking. To support effective learning using CLIL methodology learners' cognitive activity should be taken into account. Learners must be able to think individually, set new creative tasks, be interested, capable of taking the responsibility for their own construction of knowledge and management of study.
It is important to pay attention to four factors of CLIL methodology that have some similarity with other previous approaches to language learning.
The first peculiarity is naturalistic and implicit style of CLIL methodology. According to scholar Jarvinen, naturalistic and implicit style of CLIL learning should be understood as increasing possibilities for communication owing to greater focus on incoming data that a learner gets from outer environment. A great deal of information provides better results of study.
The second peculiarity of CLIL is the style of cooperative learning. While cooperative learning learners, as a rule, are divided into small groups to fulfill tasks through team work. Cooperative style of learning is effective as it gives the possibility to do away with the fear in the process of study, to stimulate learners' motivation and encourage their interaction. Autonomy of learners, created in the frames of cooperative approach to and interaction with a team member contributes to improving their communicability while learning the language.
The third peculiarity of CLIL is authenticity which allows learners to develop the capability to solve communicative problems in real life. In the course of authentic oriented learning materials are selected taking into account real language surrounding.
The fourth peculiarity of CLIL is flexibility. CLIL methodology can be used for being implemented into different curricula with different content of subject researches [4] .
Despite of the fact that the notion has appeared relatively recently, the roots of integrated learning date back to distant times, beginning with early Babylonians up to the beginning of 60s of this century, when bilingual learning acquired great popularity all over the world.
The use of a foreign language in CLIL education depends on set educational tasks and goals. CLIL combines a number of theories and approaches which are used un different educational contexts. There are several terms that describe different methods of CLIL implementation, for example full language exposure, "language flood", etc.
In defining main principles of CLIL methodological approach in different European countries they define four basic aspects which embrace cultural and language surrounding and are aimed at solving subject and educational tasks. Each of the four aspects is realized in different ways depending on the age of learners, social-linguistic background and the level of being exposed in CLIL.
The idea of using the principle of content and language integrated learning appeared as a result of growing requirements to the level of a foreign language possession in the conditions of limited hours given to its learning. Teachers almost in all countries of the world face this problem [3, 6, 8] .
This approach allows to carry out teaching in two subjects simultaneously, though a special attention can be given to language and non-language subjects.
Language learning becomes more goal-seeking as the language is used for solving definite communicative tasks. Besides, learners have the chance to become better acquainted and understand the culture of the language under study which leads to formation of learners' socialcultural competence.
A learner transmits quite a great volume of language material which is a full-scale exposure into natural language background. It is also necessary to point out the fact that the work with different topics lets study specific terms, certain language constructions, which contributes to enriching a leaner's vocabulary with content terminology and prepares him for further study and implementation of acquired knowledge and skills. Learning a foreign language and a non-language subject simultaneously is an additional means of achieving educational goals and has positive sides both for learning the foreign language and the non-language subject [4] .
In our work we will consider the definition of CLIL suggested by Kochenkova O.M. In her opinion, this is a didactic methodology that allows to form in learners linguistic and communicative competences in a foreign language in the same educational context in which they undergo the formation of general knowledge and skills. [1] . Notwithstanding the advantage of the suggested methodology, its relevance and importance, the scholars point to the lack of learning materials as well as the absence of the programs of teachers' training.
A lesson that is carried out according to the methodology of content and language integrated learning must combine the following aspects:
• Taking into account a learner's knowledge and skills connected with definite elements of his professional studies.
• Using the language as a source of acquired and improved professional knowledge.
• Development of the language culture. Researches of the culture of the language under study, encouraging socialization in multicultural surrounding.
• Realizing intercultural links.
The use of CLIL methodology in classes presupposes the involvement of four types of language activity:
• Listening comprehension which allows to speak a foreign language in professional context.
• Reading, which is the primary source of introduction new lexical units due to the use of authentic professional material.
• Writing, which improves assimilation of new material, enriches vocabulary and is the basis for development and establishment intercultural professional ties.
A teacher who plans his educational activity ought to:
• take into consideration teaching a language and developing learners' skills, avoid overloading and redundancy of terms;
• not to use excessively reading or listening to texts or extracts;
• use different tasks and exercises [1] . Goal, content, structure, purposefulness, methods and means of work according to the methodology of content and language integrated learning must reflect communicative focus of every separate lesson and the system of lessons in general. To achieve the above mentioned tasks one must follow such principles as:
1. While preparing for a lesson one should realize that this is the element of the system, consecutive step to achieving the main goal. Complex approach to planning takes into account the structure of the topic under study, unit, etc.
2. The goal of the lesson is the opening phase of projecting studies which required the achievement of diagnostic and operative tasks. It should not be too broad, one ought to take into consideration the fact that to achieve it certain time is given.
3. A learner's activity must be fruitful. New material demands involving into the learner's language practice solving different tasks, establishing links between new and already known language phenomena. Any type of the learner's activity must have personal content of fulfillment.
4. A lesson of foreign language must be built on solution of real, not imaginary tasks and problems.
5. Communicative focus of learning must be reflected in variety of organizational forms of the process of study. They help a teacher to create such situations of communication which are maximum close to real life.
6. A teacher is am equal participant of the dialogue with a leaner. The task of the teacher is not to be an outside observer, but to actually take part in the process of communication, to maximum precisely represent the real situation.
A lesson that is carried out using CLIL methodology presupposes work with text material. It is considered sensible to support texts with illustrations so that learners could visualize what they are reading. While working with authentic material learners must mark off structure markers in texts. These markers can be linguistic (headline, subtitle) and schemes, diagrams, etc. After the "basic markers" have been defined, the text structure and content can be analyzed [1] .
To organize lexical material it is important to use schemes to help learners to classify ideas and the information in the text. Types of diagrams can vary for classification of groups, hierarchy, as instructions and additional information, tables that describe people and places, as well as their combinations. Structuring texts is used to make the process of learning easier and create methods aimed at developing language skills.
Learners must be able to recreate the content of the material they read in their own words. A teacher must pay attention to whether learners use the comparison of lexical units, antithesis, description, discourse markers, academic and professional vocabulary.
There is no great difference in tasks on lessons when CLIL methodology is used and ordinary lessons. There should be offered different types of exercises, taking into consideration educational goals. Such list of tasks can be offered:
• Listen to the text and make a diagram/representation/map/ graph.
• Listen to the text and fill in the table.
• Listen to the text and note certain information (dates, figures, etc)
• Listen to the text and make up a plan for it, annotation, etc.
• Listen to the text and define the stages of the process/instructions/sequence of actions.
• Listen to the text and fill in the blanks in it. According to the CLIL methodology learners acquire knowledge of a subject from the curriculum together with simultaneous learning and using a foreign language. CLIL methodology has an advantage in solving the problem of "overloaded curriculum" as it allows to combine one or several aspects of the curriculum and increases the amount of hours for learning the language.
However, there are important factors which must be taken into account before implementing CLIL programs. They are as follows:
• available qualified teaching staff;
• the necessity of cooperation of different subject teachers;
• provision of learners with key terms and concepts in a foreign language;
• the possibility of changing schedules required for CLIL program realization (it includes time of planning academic programs).
Conclusions and proposals. So, in contemporary conditions of changing class hours for the English language learning and the necessity of training high level professional specialists for using CLIL methodology is becoming especially important. CLIL methodology that is based on integrated interdisciplinary approach contributes to acquiring intercultural knowledge, developing learners; creative thinking, forming both professional and general language competences.
